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ABSTRACT

Demonstration of cultural context diversity in mess programs is essential to obtain and
maintain AACSB accreditation. For minority sewyiinstitutions (MSI) knowledge of business
students' awareness of and sensitivity to diversgiyes is crucial in order that a wide variety of
perspectives may be included in all business ceward activities. The purpose of this study was to
assess the existing levels of awareness among M$idss students toward issues of diversity.
Study results are presented, implications for AAC&&htinuous improvement” through micro-
curriculum revisions are discussed, and suggestmnacluding diversity in MSI business courses
are also provided.
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INTRODUCTION

Multicultural and diversity understanding are tafcthe general knowledge and skill
areas required for obtaining and maintaining Theo&gtion to Advance Collegiate Schools of
Business (AACSB) undergraduate degree program @itatien. AACSB'’s requirement (2009)
for learning experiences in “multicultural and disi#y understanding” defines neither
multicultural nordiversity As Pope notes, “there is no single or broadbepted definition of
the termmulticultural’ (Pope, 1993). However, Barr and Strong defimeudticultural
organization as “one that is genuinely committedit@rse representation of its membership; is
sensitive to maintaining an open, supportive asgaasive environment; is working toward and
purposefully including elements of diverse culturegs ongoing operations; and is authentic in
its response to issues confronting it” (Barr ani&y, 1988).

Students also do not have a clear understanditigeaheaning omulticultural. Insofar
as diversityMerriam-Webster'online dictionary offers this definition:. ¥ .the condition of
being diverse VARIETY; especially the inclusion of diverse people (as people dedént races
or cultures) in a group or organization <programnisnded to promote diversity in schools> ...”
(Merriam-Webster, 2009). Schneider’s definitioscafocuses on variety: “Diversity refers to
the variety created in society by the presenceftdrdnt races, ethnic backgrounds and cultures,
as well as differences that emerge from class, ag®ability, with the expectation that each of
these concepts, in relation to each other, enritttemeaning and value of the other”
(Schneider, 1995). While no federal law definebvarse workforce, Guion’s definition of
diversity is helpful: “Diversity is a mosaic of @ale who bring a variety of ethnic and cultural
backgrounds, styles, perspectives, values andféaleassets to the groups and organizations
with which they interact” (Guion, 1999). Publicrapanies and governmental agencies have
been reported as more likely to have a definitibdigersity whereas small businesses as least
likely to have an official definition of diversityareenberg offers a good working definition of
workplace diversity: "Workplace diversity refecsthe variety of differences between people in
an organization. That sounds simple, but divelsityompasses race, gender, ethnic group, age,
personality, cognitive style, tenure, organizatldnaction, education, background and more"
(Greenberg, n.d.)

Penn State notes there are two dimensions ofgdyer primary dimensions of diversity
are those characteristics that cannot be changel,as gender, ethnicity, race, age, physical
abilities or qualities, etc., while secondary disiens such as education, marital status, income,
and geographic location are mutable or change&aen( State, 2001). Within the educational
environment, Gurin’s expert report offeredGmatz v. BollingerandGrutter v. Bollinger
presents a three-pronged view of campus diversityuctural diversity (the student body’s
racial and ethnic composition); classroom diver&ityrricular incorporation of knowledge about
diverse groups); and informal interactional divisrgihe opportunity for student interaction with
others from diverse backgrounds). She explaid$ie‘impact of structural diversity depends
greatly on classroom and informal interactionakdsity. Structural diversity is essential but, by
itself, usually not sufficient to produce substahtienefits; in addition to being together on the
same campus, students from diverse backgroundsaisasiearn about each other in the courses
that they take and in informal interaction outsidi¢he classroom. For new learning to occur,
institutions of higher education have to make appate use of structural diversity. They have
to make college campuses authentic public placksrenstudents from different backgrounds
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can take part in conversations and share expesdhaéhelp them develop an understanding of
the perspectives of other people” (Gurin, 1997).

STUDENT PERCEPTIONS OF DIVERSITY

It should be noted that, at least from the perspesx of minority students, ethnicity is the
primary criteria for defining diversity in the wqlace (76.6 percent). Gender is the second
more important component (53.4 percent), followgage (29.8 percent) and nationality (26.6
percent). Socio-economic background, religionspeality, and education are also included to a
lesser extent; and language skills, sexual oriemtagvork style work function, physical
disability, and inclusive work environment are afsentioned (Definitions of Diversity, 2008).

Although students value at least the primary disiars of diversity, they are unsure as
to what constitutes diversity in their educatidfor example, results from a recent Kennedy
School Student Government survey of Harvard stisd@etnonstrated a significant gap between
the value placed by students on diversity (3.6 enade of 4) and the extent to which students
felt diversity was incorporated into the classramough teaching and course materials (2.7 to
2.9 on a scale of 4) (Kennedy School Student Gawem Survey, 2009). Since 2000, the
National Survey of Student Engagement (NSSE) htesradal annual data from students from
more than 1300 colleges and universities abouiggaation in programs and activities that
institutions provide for their learning and persiotevelopment. NSSE survey data represents
undergraduate "good practices" that are used tdifgleand improve aspects of the
undergraduate experience (Indiana University CdotdPostsecondary Research, 2009).
Focusing on campus diversity as one of those aspégood practices, Pike and Kuh utilized
2001 NSSE data to conclude that “the effects orcémepus environment of interactions among
diverse groups seem to depend on the nature atitiygpfahe interactions, rather than on their
guantity” (Pike and Kuh, 2006).

Rankin and Reason (2005) examined student peocesptif race on campus and also
found differences between the experiences and pigoos of students of color (African
American/Black; Asian American; Chicano/Latino/Hasyc) and white students. They
encouraged “[g]uality interactions, those thatmi@nally maximize cross-racial interactions and
encourage ongoing discussion contact... both irendieoutside the classroom” (Rankin and
Reason, 2005). The Building Engagement and Attairtrfor Minority Students (BEAMS)
initiative helped 102 participating MSlIs supporhanced student success through the collection
and use of NSSE data for decision making, accoilityaland campus change in various areas
including diversity and multicultural awareness (Bés and Leegwater, 2008).

Laird and Associates also used 2003 NSSE datevéstigate whether HSIs (Hispanic
Serving Institutions) were serving Hispanic studentsimilar ways that HBCUs (Historically
Black Colleges and Universities) serve African Aroan students. They concluded that “the
average Hispanic senior at an HSI looks quite sintd the average Hispanic senior at a PWI
(Predominately White Institution) in terms of engagent, satisfaction with college, and gains in
overall development in contrast to the resultsAfsican American seniors who are more
engaged at HBCUs than at PWIs” (Laird, et.al., 2004
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SURVEY METHODOLOGY

The authors were inspired by the work of Hansndankson, Grant and Spencer who
surveyed graduate students to determine gendex;, @gaality and diversity perceptions prior to
revising the curriculum to encourage understandingcial and gender issues. The authors
administered The Campus Diversity Survey, an imsémnt developed and validated by The
Regional Consortium for Multicultural Education 0. A copy of The Campus Diversity
Survey can be found in the appendix.

This study was conducted during the fall 2009 s#ereat a southern minority serving
institution of more than 12,000 studen®hile the desire for higher education is great, the
economically disadvantaged state of the region i@t students are often at risk of leaving
school to focus on the needs of their familiesperiods of time. Those factors (the majority of
the student body attending part time, being fiestayation, depending on financial aid, and
lacking college readiness) contribute to extendeds for many of our students to graduate
(UTB/TSC, 2009)This university is generally considered a commagnpus where students
drive in from surrounding communities with onlyraal portion of its student body living on
campus. This survey was administered to 72 gradarad undergraduate students in the School
of Business, specifically enrolled in managemert marketing classes.

RESULTS

The survey instrument is composed of five diffésactions: background information
campus experiences with diversity, attitudes and@e related to diversity, improving the
campus environment toward diversity, and the canagus welcoming environment.

Background Information.

This section solicited demographic data from thelesnts being surveyed. The survey
results indicated that 79 percent were full-timeengraduate students with only three percent
being graduate full-time students. Sixty-four gatcwere management majors and 34 percent
were marketing majors. The age groups representeel \®5 years of age or less (the largest
percentage at 72); between 26 and 40 years oRageegrcent; and more than 46 years of age,
three percent. Ninety percent of the studentsey@ indicated being Christian or a specific
religion with only ten percent having no religicaféiliation. Ninety-two percent indicated they
were Chino/Latino/Hispanic while one percent Aficamerican/Black; four percent
White/Caucasian and three percent reporting otRerty-eight percent of the students were
female with 52 percent male. Of the students siee97 percent reported being heterosexual
with three percent bisexual.

Campus Experiences With Diversity.

This section dealt with students’ sensitivity tovimg been discriminated against in some
way while on this university campus. Eighty-twergent of the students responded they had
never felt discriminated against or harassed wiset8gpercent had felt discrimination or
harassment. Of the 18 percent that had felt aigndtion, 15 percent felt that discrimination
was because of age; eight percent because of etostatus; 46 percent because of gender,
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eight percent because of ethnicity; and 23 percecduse of physical appearance, poor Spanish-
speaking skills or background.

Students indicated that discrimination or harasgmes mainly expressed by verbal
comments at 77 percent of the responses, 15 penckcaited they were ignored and 8 percent
indicated they were harassed or discriminated agaiith glances. Thirty-three percent of these
instances occurred in a college office, 33 peradnle working at a college job and 25 percent
occurred in a college classroom. The groups resplanfor the discrimination or harassment
were: 38 percent faculty; 31 percent, staff; 3 petcstudents; and 8 percent, administration.

Table 1 represents three questions specificalbyiatihe group that was responsible for
making insensitive or disparaging remarks (SedeTalat end).

These scores indicate that students have a lomotterate awareness of discrimination or
harassment and need additional training in seitgitmd awareness of issues making up
discrimination and harassment of others. Facubynimers should make every effort to
recognize diversity in all their classes and incogpe presentations regarding racial and gender
issues, case studies, group presentations anahgsattiiat promote multiple viewpoints of these
issues. (See Table 2 at end).

These percentages suggest that college staftfyaadministrators and teaching
assistants have a moderate to high degree of asss@tout discrimination or harassment.
Because educational institutions must implemenrgrdity training programs within their
institutions, these results point to a high peragatof awareness within this group. None the
less, more training or repetition of training shibatcur to ensure this percentage is even lower.

Attitudes And Actions Related To Diversity.

Section three relates to student attitudes andlgesesulting actions toward various
aspects of diversity. This section surveys forgtuglents own experience related to various
aspects of diversity prior to university enroliment

Regarding ethnicity, 97 percent of students ingidanost prior contact with
Chicanos/Latinos/Hispanics and 84 percent of stisdedicated prior contact with
Whites/Caucasians. Less contact was reportedothir ethnic groups including 28 percent
with African Americans/Blacks; 26 percent with AssaPacific Islanders; and 6 percent with
American Indians/Alaskans/Aleuts. 75 percent oflents indicated prior contact with Non-
native English speaking persons.

Regarding sexual orientation, 42 percent of sttedenlicated prior contact with openly
gay, lesbian or bisexual persons. Twenty-five @erof students indicated prior contact with
persons of a different economic background othan their own. Thirty-five percent of students
indicated prior contact with persons of a differsgligious background other than their own.
Fifty-one percent of students indicated prior cohtaith persons with a disability.

This section next surveyed the student’s possddalting actions as related to various
aspects of diversity. For example, students wekedwhether or not they would be
comfortable being close friends or roommates/nesghlwith individuals of different ethnicity,
sexual orientation, disability status, religioudidfe HIV/AIDS status, and national origin.
Ninety-five percent of students indicated comfohten considering either becoming close friend
or roommates/neighbors related to persons of éifiteethnicity, religion and national origin
other than their own. However, less comfort wascaigd related to sexual preference and
HIV/AIDS. Approximately 29 percent of students icated that they would not be comfortable
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being close friends or roommates/neighbors witlb@enly gay or bisexual man or woman.
Forty-nine percent of students indicated that tweuld not be comfortable being close friends
or roommates/neighbors with an individual with HOWAIDS.

In addition, students were asked whether or et tould be comfortable dating an
individual of different ethnicity, sexual preferendisability status, religious belief, HIV/AIDS
status, and national origin. Regarding ethnici8/p@rcent of students indicated a willingness to
date Chicanos/Latinos/Hispanics and 88 percenudiesits indicated a willingness to date
Whites/Caucasians. Similarly, 87 percent of stslendicated a willingness to date an
international student. Approximately 62 percenstidents indicated a willingness to date each
of the other ethnic groups including African Amams/Blacks; Asians/Pacific Islanders; and
American Indians/Alaskans/Aleuts. Regarding religi75 percent of students indicated a
willingness to date a person with a different rieligs belief than their own. Regarding disability
status, 50 percent of students indicated a willesgto date a person with a disability. Only 3
percent of students indicated willingness to dateenly gay or bisexual man, while 21 percent
of students indicated willingness to date an opgaly or bisexual woman. Only 8 percent of
students indicated willingness to date an individugh HIV or AIDS.

This section then surveyed the student’s likelthobexperiencing various feelings
and/or behaviors as related to various aspectwefgity. Interestingly, for four of nine issues
or scenarios, the student’s responses lack ovagetement or tendency. For example,
excluding respondents reporting, “not sure/dontiwii 46 percent of students, indicated a
likeliness that they would not challenge othersamal/ethnic specific derogatory comments
while 41 percent of students would. In additiod,dercent of students indicated a likeliness that
they would disapprove of a display of public affentby a gay or lesbian couple while 40
percent of students would not. Furthermore, 58g@rof students indicated a likeliness that
they would refuse to participate in comments oepthat are derogatory to any group, culture or
sex, while 43 percent of students would not. Af®percent of students indicated a likeliness
that they would take action to have offensive gtiaiEmoved, while 42 percent of students
would not.

For five of the nine issues or scenarios, theesttid responses indicated further overall
agreement or similar tendency. For example, exetucespondents reporting, “not sure/don’t
know”, 80 percent of students indicated a likelgdsat they would approve a display of public
affection by a heterosexual couple, while 15 peroéstudents would not. In addition, 78
percent of students indicated a likeliness to géiibw people from different cultures, while 14
percent of students would not. Furthermore, 7tedrof students indicated that they would not
repeat a comment or joke about a religion othan thair own, while 28 percent of students
would. Also, 73 percent of students indicated thay would not repeat a derogatory comment
or joke about gay, lesbian or bisexual individualkile 25 percent would. Also, 87 percent of
students indicated that they would not repeat agiory comment or joke about people with
disabilities, while 11 percent would.

Next, this section surveyed the students regardavg their attitudes toward various
aspects of diversity have changed since they becamersity students. On the average, 35
percent of students indicated an increased acaaptaward various aspects of diversity with a
range of 30 percent to 45 percent related to a#rdity variables included in the survey
including ethnicity, sexual orientation, religiobslief, disability, HIV/AIDS status, and national
origin. 30 percent of students indicated an ineeelaacceptance toward both heterosexual
women and individuals with HIV or AIDS. Forty-fiygercent of students indicated an increased
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acceptance toward a person with a disability. @natierage, only 2 percent of students
indicated a decreased acceptance toward varioestaspf diversity with a range of O percent to
nine percent related to all diversity variableduded in the survey including ethnicity, sexual
orientation, religious belief, disability, HIV/AIDStatus, and national origin. Nine percent of
students indicated a decreased acceptance towhvitiumals with HIV or AIDS. In addition,
seven percent of students indicated a decreasegtaoce toward an openly gay or bisexual
man or woman. Furthermore, five percent of stuslerdicated a decreased acceptance toward
American Indian/Alaskans/Aleuts and Asians/Padglanders. Also, one percent of students
indicated a decreased acceptance toward a persiom @different religious belief than their own.

In summary, survey results related to prior etliiversity-related contact reflect the
demographic make-up of the student body and untyezsmmunity surveyed. Overall, surveys
indicated significant acceptance related to mgse¢ets of diversity. Specific aspects of diversity
indicating less acceptance included sexual oriemtaind HIV/AIDS status. Over 50 percent of
students surveyed, for example, indicated that thayld befriend and date regardless of
diversity variables except for openly gay or bisexuen/women and individuals with HIV or
AIDS.

Improving The Campus Environment Toward Diversity.

The survey results of section four are shown enftilowing tables which illustrate how
the students believe that three positive intereerstiby the institution could possibly help them
become more aware of and sensitive to the neediff@fent multicultural groups:

The three interventions are: 1) Awareness/seitsitvorkshops or programs; 2)Taking a
general education course that focuses on researspgztives relating to multicultural groups;
3) Having art, music and cultural events that reeog distinctive multicultural groups. (See
Table 3, Table 4 and Table 5 at end)

Eighty-four percent of the students surveyedtfet evaluating staff and faculty on their
ability to provide services that enhance the umivgiclimate for diversity would positively
affect sensitivity and awareness of minorities anltural distinctiveness on our campus.

In summary the survey results were overwhelmipglyitive for sections four and five of
the survey. The students expressed positive @dstuegarding more awareness/sensitivity
workshops or programs specific to multiculturaliees. They were in favor of taking at least
one general education course that focuses on oisaad learning perspectives of multicultural
issues. The vast majority of the students alsorfa having more art music and cultural events
to recognize cultural diversity. They also felsfiively about having staff and faculty being
evaluated on their ability to provide services th@hance the university climate for multicultural
diversity.

The Campus As A Welcoming Environment.

Section five of the survey instrument asked ferstudent’s views regarding their
perception of the campus as a welcoming environmEighty percent agreed that they
experienced either to a great extent or to somenégt sense of belonging or community at this
university. Sixty-six were either very satisfiedsatisfied with their campus
experience/environment regarding multiculturaligrnthés university. Only 11 percent was
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dissatisfied with their campus experience/environtmegarding multiculturalism at this
university.

DISCUSSION

Seeking and utilizing student input as a basiclf@ange is not new. Hansman, Jackson,
Grant and Spencer surveyed graduate studentsaomdee gender, race, equality and diversity
prior to revising their curriculum to encourage arglanding the reality of racial and gender
issues (Hansman, et.al., 1999).  Phillips,deettand Phillips used student survey input data
to design new business management curricula (Bhikit.al. (2003). The Pamplin College of
Business at Virginia Polytechnic Institute has gone step further and is one of the first
institutions to offer a business diversity minor.

Attention and sensitivity to curricular, sociatomomic and cultural expectations must
also be considered prior to curriculum revisiobaden reminded HSI business faculty to be
cognizant that HSIs also educate non-Hispanic Watitdents and that the "dynamics of cultural
and social diversity will continue to be played out variety of dimensions within HSIs”
(Laden, 2001). All MSI faculties should keepgbeecommendations in mind. Dayton and
Associates also reinforce the need to expand aadtgiiiy Latino students' experiences while
creating a supportive environment that recognirdssidual differences. As one student in their
survey of HSIs recognized... [G]oing through tfansition of working with people from other
races is kind of difficult"(Dayton, et.al. 2004MSI business faculties that deliberately expose
students to other cultures and experiences wil Beldents graduate with greater confidence to
enter a diverse work environment.

Muller and Parham agree that “racially homogergiudents may be differentiated along
the lines of class, gender, physical ability, séxu@ntation, age, religion, and other
dimensions.” They place the burden on the insbnitd draw out these stereotypes and
dimensions so that they become the focal poinbofesof the class discussion. In short,
diversity education is applicable not just to vigitmulticultural or multiracial groups, but to any
collective of persons” (Muller and Parham, 1998pencer writes that some MSIs are now
reaching out to white students in an attempt temivy their student body. She reports a MSI
faculty observation that white students attendimd/@S learn that “people are individuals and
that there are as many variations within race aethre within society” (Spencer, 2009).

CONTINUOUS IMPROVEMENT THOUGH MICRO-CURRICULUM CHAN GES

MSI faculty can start by following Egan and Berdscsuggestion that “[O]bsolete,
incorrect, contradictory, offensive, stereotypi@hnocentric, or otherwise flawed content . . .”
be eliminated from lecture notes and classroom datisd MSI business faculty can also take
advantage of ideas learned from diversity initiesivat other universities that allow students to
explore and expand views about human diversitynlahout diversity research, and read
specifically about diversity. For example, caselgs can compare and contrast at least two
cultures, one of which can be the student’s cultdrerigin. Syllabus methods and objectives
can also be expanded to include specific stratdgremcquiring cross-cultural and intercultural
knowledge that are based on the pre-course suRiekghs, 2009).

MSI faculty can explore the important issues aeralass, gender, and sexual orientation
by discussing multicultural and diversity casestsasBrown v. Board of Educatiori954)and
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other landmark decisions such@satz v. BollingerandGrutter v. Bollinger(2003),or the
controversial proposed Employment Non-Discriminatfect of 2009 (which would prohibit
employment discrimination on the basis of sexuedrdation or gender identity).-These cases
and legislation involve real people and dynamic goms that can serve as a springboard for
discussion and dialogue opportunities that fit im@any business and management topics.
Professor Bennett-Alexander offers one instructortglel approach to raise awareness among
students on the power of cultural stereotypesat Tistructor asked each student to write an
anonymous paper including all stereotyped groups (Wwomen, born again Christians, blacks,
gays, Hispanics, men”). The students were alsedagkdiscuss if they’'d ever had trouble
working with certain groups. After reviewing theports and identifying common perceptions,
the instructor systematically brought guest speateeclass who shattered the cultural
stereotypes directed at each group. “The expezigeoerated emotional discussion on the
negative power of cultural stereotypes—and fostaradw understanding of the importance of
future managers assessing the impact of their palfiases on hiring decisions, communication
among diverse groups and general management isd@siett-Alexander, 1997).

The CORE approach recommendeddnture to Engagas a simple mnemonic for
employer diversity can easily be adapted by MSirmss facultyCommunication to keep all
[students] .... informed of the meaning, impact, aaldies of a diverse workplace;
Opportunities to experience and appreciate such diverglggourcedo expedite diversity-
based approaches to specific projects; Bmgagementmodeling by [faculty] ... who engage in
clearly linking [student]... engagement and [apjatan of] workplace diversity (Culture to
Engage, 2008).

Continuous improvement through micro-curriculunaces is not a new concept. As
the Southeastern University and College CoalitmmEngineering Education (SUCCEED)
notes, “The continuous improvement process ismtended to revamp or renew the curriculum,
but rather to identify opportunities for smallegrovements. The continuous improvement
activities focus only on such incremental improveitsgor ‘kaizen’)...” MSI business faculty
can apply continuous improvement to each coursaraie improvements in two areas: course
conduct (how the course is delivered) or coursdestr({the specific topics covered and their
levels of emphasis). Student input through pnes® survey can be incorporated into both
techniques (SUCCEED, n.d.).

As Emiliani observed, “methods used to achieveinanus improvement may be ad hoc,
or subject to interpretation by the school or bymbers of the peer review team” and can
“embody any means that leads to improvement aseplithy one or more stakeholders: AACSB
International, administrators, faculty and stafffidents, and the organizations that hire
graduates.” He was the first to use incrementaravements, or kaizen, to improve a graduate
business school program. This technique identifigatovement opportunities in an Executive
Master’'s Program and successfully implemented absingcourses and content, including
objectives, material, organization, sequence, &mskmom experiences Although Emiliani
recommends kaizen as a method for quickly achiemimyovement, he cautions that “students’
perception of value changes over time” and thus jtib of continuous improvement is never
done” (Emiliani, 2005). The utilization of pre-ase survey assessment data for continuous
curriculum improvement offers an additional bonu$ASIs because AACSB expects schools to
demonstrate a high degree of maturity in “...usesseasment information to improve curricula”
(AACSB, 2009).
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IMPLICATIONS AND CONCLUSIONS

The results clearly indicate that the studentsested are in very much in favor of and
desirous of positive and constructive universitgimentions that educate and inform regarding
multicultural issues as they relate to gays, leshiandividuals with disabilities, persons from
diverse economic backgrounds, persons with HIV i@3\as well as women, and ethnic/racial
minorities. The results also indicate that theangj of students (80 percent) found the
university campus to be a welcoming environmentrevtiieey experienced a sense of belonging
or community. They were also mostly (66 percentisBad with their campus
experience/environment regarding multiculturaligrnthés university.

In conclusion it is recommended that administratiod faculty develop strategies and
programs that facilitate implementation of the jjoeigly mentioned interventions in order to
foster a campus experience for all students thgeérmaters acceptance of multiculturalism and
sensitivity for culturally diverse individuals aggdoups.

The authors propose the use of simple pre-counses and micro-revision of course
curricula by selecting and weaving in alternateaonszed curricular activities and experiences
to reap dual benefits. Not only will MSI facultyake a meaningful contribution to the diversity
demonstration required for ACCSB accreditation,thely will also equip their business students
with "knowledge, awareness and skills that prepiaeen for an increasingly global and diverse
workplace" (Pickens, 2009).
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Table 1: Students Making Remarks

Once or | 3-5times a| 6-9 times a 10 or more
About Never . :
Twice year year times a year
Gay, lesbian or bisexual 24 29 percent| 29 percent 11 percent 10 percent
persons percent
Non-ngtlve English 19 30 percent| 30 percent 14 percent 8 percent
speaking persons percent
Person (.)f particular 36 32 percent| 14 percent 15 percent 3 percent
economic background percent
Person of particular 48
religious background percent 30 percent| 18 percent 4 percent 0 percent
Persons with a disability S5 34 percent| 5 percent 4 percent 1 percent
percent
Persons of particular 34
racial/ethnic backgrounds | percent 34 percent| 19 percent 8 percent 4 percent
Women 45
percent 18 percent| 19 percenf 8 percenf 10 percent

Table 2: College Staff, Faculty, AdministrationT@aching Assistant Making Remarks

Once or 3-5 times a| 6-9 times a| 10 or more

About Never . ,
Twice year year times a year

Gay, lesbian or bisexual " 18 percent| 5 percent 0 percent 0 percent

persons percent
Non-ngtlve English 65 21 percent| 14 percent O percenf 0 percent
speaking persons percent
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Person (.)f particular 4 21 percent| 5 percent 0 percent 0 percent

economic background percent

Person of particular 73

religious background percent 23 percent| 4 percent 0 percent 0 percent

Persons with a disability 89 10 percent| 1 percent 0 percent 0 percent
percent

Persons of particular 70

racial/ethnic backgrounds | percent 16 percent| 11 percent 3 percent O percent
68

Women percent 16 percent| 10 percenf 4 percenf 1 percent

Table 3: Awareness/Sensitivity Workshops or Progra

Percent indicating that such

Minorities programs would positively
improve the climate

Gay, lesbian, bisexual 66

People with disabilities 76

Diverse economic background 76

HIV or Aids 76

Racial/ethnic minorities 81

Women 72

Table 4: Taking a General Education Course thaus@x on Research Perspectives
Relating to Multicultural Groups

Percent indicating that taking a

Minorities such a course would positively
improve the climate

Gay, lesbian, bisexual 65

People with disabilities 74

Diverse economic 74

background

HIV or Aids 73

Racial/ethnic minorities 78

Women 72

Table 5: Having Art, Music and Cultural EventsttR&cognize Distinctive
Multicultural Groups

Percent indicating that such events
would positively improve the climate
Distinctive cultures 92
Distinctive sexual

Minority

stincti 77
orientations
People with
disabilities 83
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Appendix
Diversity Awareness Survey
Developed and Validated by The Regional ConsorfiomMulticultural Education (2007).

Part I: Background Information
Instructions: Please complete the following questions by cigclhe answer or filling in the
blank spaces for each question. Provide only espanse unless prompted otherwise. Do not
skip any questions unless instructed to do so.
PLEASE ANSWER ALL QUESTIONS IN THIS SURVEY WITH RES PECT TO THE
CAMPUS COMMUNITY AT THE UNIVERSITY OF TEXAS AT BROW NSVILLE.
1. What is your current student status?
(Please mark only one)

Full-time undergraduate student (12 or more crqmbtssemester)

Full-time graduate student (9 or more creditsgggnester)

Part-time undergraduate student (less than 12tsneer semester)

Part-time graduate student (less than 9 creditsgraester)

Other: Please specify

2. How many semesters, including the current seandsave you been enrolled at this
college/university?(Exclude summer semesters)
0 1 2 3 4 5 6 7 8 9

3. What is your major area of study/departmenhiatuniversity?Please specify:

4, What is your current age in years?
20-25 26-30 31-35 36-40 41-45 46-50 51-55 56-60 61-65 66+

5. What is your religion?
Christian
Hindu
Jewish
Muslim
No religion
Other (Please specify)

6. Do you currently have a disability that substdhtlimits a major life activity(such as
seeing, hearing, learning, walking, etc)?
Yes(proceed to question 7 before answering question 8)
No (if you marked this response, skip to question 8)

7. Please specify your disability below:
(Mark all that apply)
Coordination impairment
Hearing impairment
Learning disability
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Mobility impairment
Speech impairment
Visual impairment

Other(Please specify)

8. Please indicate the primary racial/ethnic grettp which you identify. (If you are of a
multi-racial or multi-ethnic background, indicate that group with which you
identify most of the time)

African American/Black

American Indian/Alaskan Native/Aleut

Asian/Pacific Islander

Chicano/Latino/Hispanic

Middle Eastern
White/Caucasian
Other(Please specify)

9. What is your sex?
Female Male

10.  What is your sexual orientati®dijPlease mark only one)
Bisexual
Gay
Heterosexual
Lesbian

11. In what setting did you spend most of your liéfore coming to this university®lark
only one. If several apply, use the most recent)
Large city or metropolitan area
Rural area or town
Small city

Part 2: Campus Experiences with Diversity
Instructions: Below you will find a set of statements aboupertences with diversity that you
may have had on your campus. Please provide ansspo each statement.

Use the following rating guide for your responsejt@stions 12-14.
N = Never
R = Rarely i.e., once or twice a year, on average
O = Occasionallyi.e., 3-5 times a year, on average
V = Very often i.e., 6-9 times a year, on average
F = Frequentlyi.e., 10 or more times a year, on average

12. Please circle the letter that corresponds thgmumber of times you have heard a

student make an insensitive or disparaging rerabdkit:
Gay, lesbian or bisexual persons.........commmeeeeciieciieeeeen .o ROV F
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16.
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Non-native English speaking persons.........c.cocoeveviiiiiiiiienenen. N

Person of particular economic backgrounds ...ueeee.eveeceeee. . N R
Person of particular religious backgrounds................cccvveeenee. N R
Persons with a disability ...........c..ccoieeeecciiiei e N. R

Persons of particular racial/ethnic backgrounds...................... N R O V F
WOMEBN ...ttt ettt e sat e te e eaeeeae e N. R O V F

Please circle the letter that corresponds thgmumber of times you have heard a
college staff member, faculty member, an admiaistror teaching assistant make
insensitive or disparaging remarks about:

Gay, lesbian or bisexual persons.........coeeeveevceecveeee. b0 ROV F
Non-native English speaking persons.........c.cccocveviiiiiiiiienenen. N

Person of particular economic backgrounds ...eeeee.evecceeee.. N R
Person of particular religious backgrounds..............cc.cceeeeee. N R
Persons with a disability ..............cc.eoeeeevveeicie e, N. R

Persons of particular racial/ethnic backgrounds...................... N R O V F
WOMEBN ...ttt et et e et e ent e e neeeneeeae e N. R O V F

Please circle the letter that corresponds thigmumber of times you have been present
at university affiliated events where the follogiwould not feel welcome:

Gay, lesbian or bisexual persons.........coeeevceevceeeeeeeeee. b0 ROV F
Non-native English speaking persons...........cocveveveiiiiiiiienenen. N

Person of particular economic backgrounds ...ceeee....ooe.......N - R
Person of particular religious backgrounds..................ccceee. N R
Persons with a disability ..............cc.eieeeeeeeiciee e N. R
Persons of particular racial/ethnic backgrounds...................... N R O V F

WMVOIMEBIN e e ettt e e e e e e e e e e e e e e e e e e e e N. R O V F

Have you ever felt discriminated against oakaed (even subtly) on this campus?
Yes(if you marked this response, proceed to questiori6-19)
No (If you marked this response, skip to Part 3, Quémn 20)

What do you believe was thamary reason that you were discriminated against or
harassed@Please mark only the primary one)

Because of my age

Because of my disability

Because of my economic status

Because of my gender

Because of my race or ethnicity

Because of my religious beliefs

Because of my sexual orientation

Other (Please specify)
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In what form was the discrimination or harassineainly expressed?
Actual physical assault or injury
Anonymous phone calls
Glances
Ignoring
Publications on campus
Threats of physical violence
Verbal comments
Written comments
Other (Please specify)

Where did this discrimination or harassmentilgwccur?
In a college classroom
In a college office
In a residence hall
While working at a college job
Other location on campus (Please specify)

To which group did the person who was the prynsaurce of the discrimination or
harassment belong?

Administration

Faculty

Neighbors in the areas near campus

Residence assistants

Security or campus police

Staff

Students

Teaching assistants

Others (Please specify)

Part 3: Attitudes and Actions Relative to Diversiy
Instructions: For the questions in this section, you will Is&exd to rate particular statements

about diversity according to your beliefs or atliés. Answer as honestly as possible. Read each

items carefully and use the rating scales specibeeach item.

Use the following rating guide for these questions:
N = No contact
L = Little contact
M = Moderatecontact
F= Frequentontact
VF = Very frequentontact

20. Generally speaking, how much contact would say that you had with people of the
following backgrounds prior to coming to this uersity? (Mark one rating for each
group of people)
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African AMEricans/BIaCKS ...........cooviiiiiieee e N. L M F VF
American Indian/Alaskans/AlBULS ........uvvvveieiiiiiiiiieieeeaeaeenennd N L M F VF
Asians/Pacific ISIANAErs ........cccccviviiiiiiiieeieeeeeee e N. L M F VF
Chicanos/LatinoS/HISPANICS............ccuvviccmeeee e e et N. L M F VF
WHItES/CAUCASIANS ...t ee e ettt e e e e e e e e e e e e eeraes N L M F VF
Non-native English speaking Persams........ccccuveevveeneerieeneereeneeeneenns N M F VF
Openly gay, leshian or bisexual PErsons.....e.coveeeceeeeceeeeieeeennee. N. L M F VF
Persons of economic backgrounds other than your.own................. N L M F VF
Persons of religious backgrounds other than your.aw...................... N L M F VF
Persons with @ disability ..............cceeeeeeveeeiiee e N. L M F VF
21.  Would you be comfortable being close frienddhany of the following persong®lark

yes or no)

African AMEriCan/Black ..........coooouuiiiiimmmeee e Y N

American Indian/Alaskan/Aleut ............ccoooevoiieiiiiiiiiiiiieeeee, Y N

ASIan/PacifiC ISIaNAEr ..........oiiiviii e Y N

Chicano/Latino/HISPANIC ..........ccevveeeesmmmmmeeeeeeieee e e e e e eeeeaeeeeeennnnnns Y N

WAhiItE/CAUCASIAN ....uiieiicii e emeeee e e e e eaans Y N

A NEteroSEXUAI MAN......ciiiieiieiee e et s e e e e e eaae e e eeaeeereraeeees Y N

A heteroSexual WOMEAN........couuiivuiiet s e ee e e e eeeeeaa e eens Y N

A person with a disability ........cccooeeiiieeeeeiiiiice e Y N

A person with different religious beliefs than ysu........................ Y N

An individual with HIV or AIDS.........cooiiiiieeie e Y N

An international STUAENt ..........covvniiii e e Y N

An openly gay or bisexual man .............ceeeeieiiieieeiieieeeees Y N

An openly gay or bisexual Woman..........coueeee oo, Y N

22. Would you be comfortable being a roommate/rteglof any of the following persons?
(Mark yes or no)

African American/BlackK ...........ccoouuiiiiiicommeei e Y N
American Indian/Alaskan/Aleut ............coooeeeiieeeiiiieeeiieeeeeeeee, Y N
ASIaN/PacifiC ISIANAEN .........uuiiiviiii e Y N
Chicano/Latino/HISPANIC ..........cceevevees e eeneeee s e e e e eeeeaeeeseennnnnns Y N
WAhItE/CAUCASIAN ....uvciviiii e e eeaaas Y N
A NeteroSEXUAl MAN..........uuiiiiii et s s e e e eeeaie e e e eaeeesaaeeeees Y N
A heteroSexual WOMAN...........uiiivuies s e e e e e e e e eaneeeans Y N
A person with a disability .........cccooeiiieeeeeiiiiici e Y N
A person with different religious beliefs than ysu........................ Y N

An individual with HIV or AIDS........cooiiiieeee e Y N

An international STUAENt ..........covvniiiieee e Y N
An openly gay or bisexual man .............cccceeceeiiiieeeeeeiieeeees Y N
An openly gay or bisexual woman..........cceeeee oo, Y N

23.  Would you be dating any of the following pers@ifAssume that you are single. Mark
yes or no)
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African American/BlackK ...........cooouuviiinicommeeii e Y N
American Indian/Alaskan/Aleut ............coooeeeiiiiiiiiiiieiieeeeeeeeee, Y N
ASIaN/PacifiC ISIANAEN .........ouiiiiniiii e e Y N
Chicano/Latino/HISPANIC ...........ceeveveermmmmmeeeeeeeees e e e e e eeeeaeeeeeennnnnns Y N
WAhItE/CAUCASIAN ....uvciviiii e e e e eaaas Y N
A NeteroSEXUAl MAN..........uuiiiiii et s e e et eeeae e e e eaaeeseraneeens Y N
A heteroSexual WOMAN............iiivuies i e e e e s e eaa e eens Y N
A person with a disability .........cccooeiiieeeeeiiiiiice e Y N
A person with different religious beliefs than ysu........................ Y N
An individual with HIV or AIDS........coooviieeee e Y N
An international StUAENt ..........oovvniiiieee e Y N
An openly gay or bisexual man .............ccccceceeeeieeiieeeeeiieeeeeis Y N
An openly gay or bisexual woman..........cceeeee oo, Y N

Instructions: use the following rating guide to indicate hokely you are to experience the
feelings and/or behaviors specified in questions 38: (Mark one rating for each question)

VL = Very Likely
SL = Somewhat Likely

SU = Somewhat Unlikely
VU =Very Unlikely
? =Not sure/don’t know

24.  Challenge others on racial/ethnic/sexually datory comments.VL SL SU VU ?
25. Fell disapproval for a display of public afiectby a gay or lesbian couple

................................................................................................ VL SL SU VU ?
26. Feel disapproval for a display of public affectby a heterosexual couple

................................................................................................ VL SL SU VU ?
27. Get to know people from different cultures gnoups as individuals

................................................................................................ VL SL SU VU ?
28. Refuse to participate in comments or jokesdhaiderogatory to any

QroUP OF CUILUIE OF SEX ..ccvvieiriieiiieecitee et etee et VL SL SU VU ?

29. Repeat a comment or joke about a religion dthar your own VL SL SU VU ?
30. Repeat a derogatory comment or joke about desisians or bisexuals

................................................................................................ VL SL SU VU ?
31. Repeat a derogatory comment or joke about pesiph disabilitiesVL SL U VU ?
32.  Take action to have offensive graffiti removed................. VL SL SU VU ?
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Instructions: Use the following rating guide for your respoms@uestion 33:
MA = Much more accepting
SA = Somewhat accepting

LA = Less accepting
EA = Extremely less accepting

NC = No change

33. Please rate how your attitudes toward he foligwgroups of people have changed since
you came to this universityfMark the rating that best corresponds to your current

attitudes)

African American/Black .............ccouvevvi e cevveieeeeeeeennnd MA SA LA EA NC
American Indian/Alaskan/Aleut ............cocceeevveeeecnnen.n. MA SA LA EA NC
Asian/PacifiC ISIANEr ...........cc.vveei e MA SA LA EA NC
Chicano/Latino/HiSPaniC ...........c...couvr e cvveeeereeeennes.d MA SA LA EA NC
WhiIte/CaUCASIAN ......ceeeeiiiiiiiieee e seceeeeeetiie e MA SA LA EA NC
A heterosexual MaN...........ccvveeeeevees e eeereeeeeennes MA SA LA EA NC
A heterosexual WOMaN..........c..eeeeeveemmneeeeeeeereeeens MA SA LA EA NC
A person with a disability ............ccccceeevveeeeiiieeiieeenen, MA SA LA EA NC
A person with different religious beliefs than ysu.......] MA SA LA EA NC
An individual with HIV or AIDS...........ccoveeeeeeiiiieeenee MA SA LA EA NC
An international Student...........c....oooceeeeviieesiiieeesenne MA SA LA EA NC
An openly gay or bisexual man ...........ccceccceeeeeevveenne.. MA SA LA EA NC
An openly gay or bisexual woman............cccceeeeeuvee..... MA SA LA EA NC

Part 4. Improving the Campus Environment Toward Diversity
Use the following rating guide to respond to quesi34-37, according to how much you
believe that each one would affect the climatedfeersity on this campus.

IC = Improve climate considerably
IS = Improve climate somewhat
WS = Worsen climate somewhat
WC = Worsen climate considerably

NC = No change

34. Providing more awareness/sensitivity workshmpsrograms to help the university
community to become more aware of the needgM#trk one response for each

group)

Gay, lesbhian or bisexual persons.........commmeeeee.....}C 1S WS WC NC
People with disabilities...........ccccvveeieiiieiieiieieeieennens IS WS WC NC
Persons from diverse economic backgrounds.......... IC IS WS WC NC
Persons with HIV or AIDS........cccoevveiiieiiieeeieeieeennn IC I18VS WC NC
Racial/ethnic minorities...........ccevveveiieiiieeee e, IS WS WC NC
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A1Y oY 1 T=1 2 W IC IS WS WC NC

35. Requiring all college students to take at least general education course that focuses
on issues, research and perspectivegmark one response for each group)

Gay, lesbhian or bisexual persons.........commmeeeeee.....}C 1S WS WC NC
People with disabilities...........ccccvveeieiiieiieiieeeieeieeennens IS WS WC NC
Persons from diverse economic backgrounds.......... IC IS WS WC NC
Persons with HIV or AIDS........c.ccccviiveiiiiineeeei e, IC I8VS WC NC
Racial/ethnic minorities..........coceeeiiieiiiiii e, IS WS WC NC
ALY 1 =Y o N IC IS WS WC NC
36. Having more art, music and cultural events teabgnize{mark one response for each
category)
DiStinCtive CUILUIeS .........ccovveivieiiecieecie e IC IS WS WC NC
Distinctive sexual orientations..........c.ccuveeeueeeuneennnnns IC IS W®/C NC
People with disabilities.........ccoeiiveiieiineiieieeieeieeenns IS WS WC NC

37. Evaluating staff and faculty on their abilitygrovide service that enhances
the university climate for diversity ........cecceveeeevvennee.. IC IS WS WC NC

Part 5. The campus as a welcoming environment
38.  To what extent do you experience a sense ohgalg or community at this university?
(Mark one)
To a great extent
To some extent
To a small extent
Not at all

39. How satisfied are you with your campus expegéenvironment regarding
multiculturalism at this university? (Mark one)
Very satisfied
Satisfied
Neutral
Dissatisfied
Very dissatisfied
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